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Abstract
Bring Your Own Device (BYOD)/Bring Your Own Technology (BYOT) policies 
are rapidly sweeping across the educational landscape.  This exploratory study 
examines the views of  two university students at a Japanese university who used 
portable/wearable technology to assess the efficacy of  such devices to help 
them improve their English language learning.  The students were also asked to 
explore the usefulness of  the devices in general.  A brief  outline of  some recent 
portable/wearable mobile devices is provided, along with an overview of  the 
impact of  BYOD/BYOT policy implementation.  Data was collected through the 
students’ research notebooks and their responses to an online questionnaire.  The 
data was analysed using a grounded theory approach.  Finally, some predictions 
are made concerning the future of  educational technology, and BYOD/BYOT 
implementation.
1  Introduction
“It is change, continuing change, inevitable change,
that is the dominant factor in society today.”
　 For teachers and students change is something that is part of  the educational 
fabric of  life.  The above quote by Isaac Asimov, the visionary thinker and writer, 
encapsulates the importance of  change and why we should embrace it rather 
than rage against it (Forbes, n.d., para. 1).  This quote is especially pertinent when 
considering the role of  technology in education and how teachers should attempt 
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to cope with the shifting landscape of  educational technology.
　 This exploratory study examines the growth and potential impact of  Bring 
Your Own Device (BYOD)/Bring Your Own Technology (BYOT) on education. 
It explores the views of  two students at Nanzan University who were asked to use 
portable/wearable devices throughout one semester.  The students carried/wore 
the devices during the spring 2016 semester and were encouraged to use them 
to aid their English language development and also to explore their efficacy in 
general.
　 The expansion of  BYOD/BYOT policies is affecting how teachers craft their 
courses and classes.  It is shaping how campuses and classrooms are constructed, 
and even how syllabi and curricula are designed.  After outlining the data collection 
method and analysis, the students’ views are discussed in detail.  Towards the 
end of  the paper some predictions are made about the way that the educational 
technology landscape may change and the consequences for educators.
2  Background
　 When Apple introduced its first iPhone in 2007, it triggered the utilization of  
privately owned devices in the home, at work, and in universities.  The iPhone, 
with its multi-touch screen, heralded the beginning of  the worldwide smartphone 
revolution (Kim, 2011).  Nowadays, apart from smartphones, students often 
bring laptops, tablet computers, and phablets to class.  Recently, there has been a 
concerted move by educational institutions to promote BYOD/BYOT to their 
campuses.  Andrus (2014) summarises the current situation:
Despite the hype surrounding the bring-your-own-device (BYOD) trend, 
the reality is that BYOD has been around on college campuses for nearly a 
decade.  Spurred by tech-savvy students who demanded internet access to 
their personal devices, forward-thinking administrations recognized early 
on that providing network access and resources to these students could 
improve the educational experience, while aiding recruiting efforts.  These 
administrators were ahead of  their time―realizing that if  they did nothing to 
address the network demands, students would find a way onto their networks 
anyway. (Andrus, 2014, para. 1)
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Implementing BYOD/BYOT requires asking students to purchase and bring their 
devices to university to be used as part of  their overall educational experience 
(see Norris & Soloway, 2011; Stanley, 2012).  Educational institutions have 
many reasons to weave BYOD/BYOT into their curricula but pedagogical and 
financial considerations seem to be paramount.  In 2013, The New South Wales 
Department of  Education and Communities (NSW, 2013) found numerous key 
considerations for implementing BYOD (see Appendix 1 for more details):
　・The widespread availability of  wireless internet-enabled devices.
　・The integral nature of  these devices to the students’ own world.
　・ The possibility of  leveraging students’ attachment to their own devices to 
deepen learning and to make learning more personalised and student-centred.
Teachers and institutions who are advocates of  BYOD/BYOT can see the 
advantages of  using portable technology, especially as their students (who are 
assumed to be digital natives) seem to be comfortable with using such technology. 
The cost-effectiveness of  implementing a BYOD/BYOT policy is also an 
attractive factor, as many educational institutions have to consider their limited 
budgets.  Both students and teachers now expect that BYOD/BYOT should be 
part of  their educational environment: “Today, driven by a burgeoning market for 
smartphones, tablets and other personal computing devices, BYOD on campus 
has become the expectation, not the exception” (Andrus, 2014, para. 2).
　 In April 2015, the Apple Watch Series 1 (Figure 1) was launched and it quickly 
became the biggest-selling wearable device that year.  Its wearable technology 
allows the user to access many of  the functions of  their iPhone when paired 
through a Bluetooth connection.  However, the educational utilisation of  the 
Apple Watch is an area which has yet to be extensively explored by researchers. 
Undoubtedly, this lack of  significant academic research will change over time and, 
especially with the launch of  the Apple Watch Series 2 in September 2016 (Apple, 
n.d., Series 2 homepage).
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Teachers and students now have an array of  devices that they can use in and 
out of  the classroom to help them teach and learn.  Seemingly the progress of  
BYOD/BYOT cannot be stopped and, according to Cisco (2012), this expansion 
has yet to peak:
For teachers, school districts, and the IT professionals who support 
education, Bring Your Own Device (BYOD) is a powerful wave that hasn’t 
yet crested.  Whether students are in school or college, they’ve grown up 
learning, living, and playing on mobile devices―and they want to use them 
inside and outside the classroom.  Likewise, teachers, administrators, and 
staff  are working smarter and more efficiently thanks to their tablets and 
smartphones. (Cisco, 2012, p. 1)
The implications of  the expansion of  BYOD/BYOT is an academic field which is 
in need of  further investigation.  Below I provide a brief  overview of  the research 
method and data collection/analysis process.  I then present the students’ views 
Figure 1 : Screenshot of  Apple Watches (Apple, n.d., Series 1 homepage)
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regarding their use of  the Apple Watch and their iPhones.
3  Method
　 In the spring of  2016, one group of  third-year students (n=14) in the 
Department of  British and American Studies at Nanzan University was asked if  
any of  them would be willing to take part in a research project on educational 
technology.  Two students agreed and, later that week, I outlined the research 
project to these volunteers.  The students were asked to use two forms of  
portable/wearable technology for a period of  four months (April to August) to 
both enhance their English language learning, and also to help them in their daily 
lives.
　 An Apple Watch (Series 1) was purchased and given to one student to wear and 
use, the other student agreed to use her iPhone as part of  the research project. 
The students were given research notebooks in which they would record their 
thoughts on using the devices as part of  their daily lives and for improving their 
English language skills.  At the end of  the spring semester, after their summer 
holiday, the students answered an open-ended questionnaire (Appendix 2) about 
their experiences and the general efficacy of  using mobile devices and BYOD/
BYOT.  Their research notebooks were also analysed for data collection.  The data 
was analysed using a grounded theory approach and themes naturally emerged 
during the data collection process (Radnor, 2002).  Once the comments were 
analysed they were shown to the students for comment as part of  the participant 
feedback process for verification and comment.
　 As stated earlier, two students volunteered to take part in this research project. 
In fact, the students took it upon themselves to share the use of  the Apple Watch, 
i.e., one student used the Apple Watch for two months (May & June) in the spring 
semester, while the other one student used her iPhone.  Then in July, the Apple 
Watch was given to the other student to use (while her friend used her iPhone). 
I have used pseudonyms (Shoko and Noa) to protect the anonymity of  the 
individual students.  Below I present the students’ research notebook comments 
which have been woven together with their questionnaire responses.
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4  Students’ Views
　 Despite being a self-confessed ‘technophobe’, Shoko was eager to use and 
explore the Apple Watch when it was given to her.  A week after I explained the 
project to Shoko and Noa, I gave the Apple Watch to Shoko.  The students were 
not given any instructions regarding how to use the Apple Watch or the iPhone (the 
latter would not be necessary as they both owned iPhones and operation was not 
a concern).  Both Noa and Shoko were looking forward to using the Apple Watch. 
Noa wrote: “So excited to use this!” when anticipating being given the Apple Watch to 
use.  This sentiment was shared by Shoko who, in her research notebook, explains 
how she felt when she received and first tried to use the Apple Watch:
I finally got apple watch today.  I struggled to connect my iphone to apple watch.  I’m 
already tired.  However, using it and figuring out how to handle it are very new and 
exciting to me.  I’m an outdated person and technophobia, but I’m gonna find how to 
handle it effectively in two months.
The comments of  both Shoko and Noa fell into two broad categories: ‘Merits’ 
and ‘Demerits’.  An additional ‘Miscellaneous’ category also arose from the data 
analysis and coding stages.
4.1  Merits
　 Noa used her iPhone for the first half  of  the research study.  She is a 
conscientious student and carefully considered how to use her iPhone effectively to 
help improve her English skills.  One conscious decision she made was to set her 
iPhone system to ‘English mode’: “Setting English mode helps me to improve my English 
skills ...” She found it useful to use her iPhone as it can access the Internet easily: 
“Since iPhone has “Safari” (search engine) I can access any websites I need and its function is 
really helpful because I do my homework using internet.”  Noa explored the potential of  
apps and downloaded many onto her phone.  She found the dictionary apps to be 
the most useful: “Dictionary apps are really beneficial.  When I forget bring my dictionary, I 
can use the apps instead.”
　 Noa seemed to enjoy using her iPhone much more than the Apple Watch. 
Using her iPhone, she accessed YouTube in order to increase her exposure to 
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English: “There are plenty of  good videos in Youtube to study English like movie trailers in 
English or daily conversation in English, comedy ... As long as I have iphone with me, I can 
watch them whenever or whenever I want.  Personally, I do love watching movie clips and find 
could-be interesting ones.”
　 Noa also recognised the potential that iPhones have for improving her English 
skills through listening to music: “I can put some songs or things from textbook CDs into 
my iphone, and it’s good.  I can listen to them without wifi connection.  I always listen to music 
on my way to school and I also put lyrics in my phone and I kind of  follow the lyrics when 
listening to music.  This is one of  my favorite ways to keep my English level.”
　 When asked if  she thought that smartphones could be used to study English 
effectively Noa replied: “Yes, if  it is used in an effective way.  For instance, there are a lot 
of  applications for learning English as vocabulary-learning or listening.  If  i use them, they will 
help me study English.”  Shoko was more guarded with her response:
Yes, and no.  I’m an outdated person, so I don’t use my smartphone that much, but I can 
study with a smartphone when I commute without any heavy stuffs.  This is a good point 
of  smartphones.  I also use it when I search the meaning.  However, it is not that effective. 
I think it is very good tool to study only in隙間時間  (Gaps between classes).
In contrast to Noa, Shoko, in her research notebook comments, seemed to focus 
on the non-educational benefits of  using the Apple Watch: “I won’t need a selfie 
stick as the watch can be used as a camera.  Noa also mentioned this function but said “It’s 
amazing but it’s scary! Bad people would take advantage of  this convenient function.”  Also, 
the exercise function warns her that she has been sitting for too long.  She also 
liked the fact that the Apple Watch can be personalised, e.g., by changing the home 
screen.
　 Despite her self-confessed technophobia, Shoko used the Apple Watch to 
help navigate her way on a trip to Tokyo.  She used the Map Application and her 
iPhone was linked to the Apple Watch and vibrated when she should turn in a 
certain direction.  She found this function very useful.
4.2  Demerits
　 Although Noa is quite proficient at using her smartphone she sometimes came 
across technical difficulties: “I sometimes I have a hard time to understand updating or 
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difficult settings in English because I can’t understand those kinds of  things even in Japanese.” 
When she received the Apple Watch from Shoko she also encountered difficulties: 
“Though Shoko told me how to use it, it’s hard to figure out how to use it well.”  Noa also 
complained that the Apple Watch battery needs constant recharging: “I wish Apple 
watch could last its battery longer.  I need to charge it every day.”
　 When reading Shoko’s research notebook comments, it was clearly evident 
that she found little functional merit with the Apple Watch with regard to using 
it to study English.  In fact, all of  her comments regarding the use of  the Apple 
Watch for studying English were negative.  In her questionnaire response Shoko 
expressed her true thoughts about the usefulness (or lack of  it) of  the Apple 
Watch for studying: “To be honest, I do not think it is a good and effective tool to study 
English.  It may help studying, but I do not think it is effective.  It can at least attract interests, 
and motivate me to study at first.  I do not think there is an effective function to study.”  She 
also demonstrated the same sentiment in one of  her final research notebook 
comments: “I don’t think apple watch is very useful and necessary, but I could’ve found it more 
interesting if  expert taught me how to use this.  Since I’m not good at using new technology, I 
couldn’t explore that much.  However, I enjoyed these two months.  It was very new to me and 
also made me think that technology make my life more easier and convenient.”
　 Similarly, when Noa was asked ‘Do you think the Apple Watch can be used to 
study English effectively?’ her response was pessimistic with regard to the potential 
of  the Apple Watch to enhance students’ ability to learn English: “I don’t think 
so.  Apple Watch itself  cannot do many things and things that I can do with it is not really 
for English learning.”  Shoko was even more damning in her online questionnaire 
response: “To be honest, I do not think it is a good and effective tool to study English.  It may 
help studying, but I do not think it is effective.  It can at least attract interests, and motivate me 
to study at first.  I do not think there is an effective function to study.”
4.3  Miscellaneous
　 In her research diary, Shoko wrote about the novelty of  wearing and using 
the Apple Watch: “I still feel stranger that I WEAR the new technology on my wrist. 
This is new experience to me.”  One constant theme throughout Shoko’s writing 
was the uniqueness of  wearing the Apple Watch and the fact that none of  her 
contemporaries had one: “Many people sked me about the apple watch and were jealous, so I 
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feel good! I’ve never had the latest wearable technology before.  Therefore I feel different.  I’ve still 
never seen someone except me wearing apple watch, so I thought it’s not that popular in Japan.”
　 Shoko admitted that she did not use the Apple Watch so much for learning 
English (despite wearing it almost every day before giving it to Noa).  She also 
admitted that she missed it when she did not wear the Apple Watch: “I don’t use it 
that much every day, but I miss it when I don’t wear.  I felt unrelaxed by not having it.”
5  Discussion
　 Noa and Shoko’s comments about the efficacy of  portable/wearable devices 
in a BYOD/BYOT context help highlight one of  the major issues connected 
to the implementation of  a BYOT/BYOT campus-wide policy, namely that the 
implementers assume that it will be advantageous.  Indeed, Saponaro (2014) 
outlines six major benefits of  BYOD:
1．Student participation increases 
2．Learning becomes student-driven 
3．Student collaboration and communication increases 
4．Cost savings 
5．Personalized instruction 
6．A new way of  learning (Saponaro, 2014, paras. 5―10)
However, despite the fact that many educational institutions are moving 
towards implementing BYOD/BYOT policies, a balanced approach towards the 
consideration of  the merits and demerits of  such policies is essential.  A more 
pragmatic stance is provided by Mitrovic et al. (2014) who point out that for 
BYOD implementation to be effective, the institution that advocates it needs 
to educate its faculty and students: “Successful implementation of  the BYOD 
initiative also demands that an organisation modifies its policies, educates 
employees and further tightens information and communication technologies (ICT) 
security” (p. 1).  With this in mind, Nanzan University needs to educate both its 
employees and students with regard to BYOD/BYOT implementation.
　 As part of  this research study I asked Shoko and Noa the following question: 
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‘If  you had a notebook PC or tablet would you bring it to university to help 
you study English?’ Noa replied: “I don’t think so.  I think what I can do with PC is 
similar to smartphone.  So PC would not help me so much to study English as long as I have a 
smartphone.”  Her comments may be representative of  many of  her peers and this 
warrants more detailed research in the future.  At Nanzan University I rarely see 
students who bring in their notebook PCs.  Of  course, some students do bring 
in their tablets and PCs, but they are by far the exception rather than the norm. 
Shoko also expressed her doubts: “No.  I think listening and speaking English is the best 
way to Learn English, so I do not think it is useful.  It can help write English, but smartphone 
will do in this case I guess.”
　 I also asked Shoko and Noa, through a simple online questionnaire, to consider 
the most effective way to study English on campus: ‘In your opinion, what is the 
best way to improve your English while on campus (other than taking lessons)?’ 
Noa, advocated a non-technological option: “Reading books.  Since I started reading 
books (not homework), I feel that my English has been improving.  Also, I can read much 
quickly comparing to the time I hadn’t read.”  Unsurprisingly, Shoko also expressed 
a preference for a non-technological approach: “I believe that talking with English 
speakers like exchange students and teachers is the best way.  Trying to listen to English spoken 
by native speaker or people who speak better English than me and trying to steal useful phrases 
or sentences.  Then using them by myself  is the best way to learn English.”
　 From the analysis of  Noa and Shoko’s questionnaire responses and research 
notebook comments, it seems to be patently clear that the Apple Watch has a 
long way to go before it can be thought of  as a serious tool to enhance English 
language learning.  Both Noa and Shoko seem to prefer the iPhone to other 
mobile devices.  Smartphone use amongst Japanese university students is 
prevalent when compared with other devices (White, 2011; White & Mills, 2014). 
Administrators and teachers working within a BYOD/BYOT framework should 
bear this in mind when developing their university support structure and curricula. 
To deny progress is to be naive, therefore all parties have to consider how to 
implement effective BYOD/BYOT policies in tandem with effective pedagogy.  It 
is expedient to create an institutional structure that supports BYOD/BYOT:
Attempting to force the growing numbers of  people on school and college 
campuses to abandon their mobile devices, even for a few hours, isn’t the 
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solution.  The answer instead is to embrace BYOD as an opportunity to 
engage learners and enhance staff  productivity while getting the most out of  
present technology platforms. (Cisco, 2012, p. 1)
It is prudent to note that the adoption of  BYOD/BYOT policies is not without 
its detractors.  Advocacy for these policies is by far means universal:
From laptops to tablets and smartphones, schools and universities across 
the globe are testing out a more dynamic learning environment, where 
students bring and use their choice of  technologically assistive devices in the 
classroom.  Despite the obvious benefits, the influx of  mobile technology 
in educational systems has also provoked backlash from parents and 
teachers alike, similar to the BYOD backlash witnessed within enterprise IT 
departments in the past few years. (Panagos, 2013, para. 1)
In the following section I attempt to make some predictions regarding possible 
future directions concerning the use of  educational technology, BYOD/BYOT 
implementation, and their impact on students, teachers, and universities.
6  Predictions
“No sensible decision can be made any longer without taking into account not 
only the world as it is, but the world as it will be.”
　 The quote above, again by Isaac Asimov, reminds us that decisions should be 
based on current circumstances and future considerations (Forbes, n.d., para. 1). 
This truism is often ignored when institutions blindly follow educational trends 
without thinking about future ramifications.  White (2016) predicts that: “It is not 
a matter of  if  mobile technology will be integrated into education in Japan, but 
when” (p. 211).  If  this is the case, then it would be wise to make some educated 
predictions about the future based on the available evidence.  Below I offer two 
broad predictions based on over twenty-five years of  teaching experience and 
expertise in both teaching and researching educational technology:
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1． Over-reliance on technology will weaken pedagogy.  Teachers and 
students need to realise that technology is simply a tool and that a 
solid pedagogical foundation must be built if  new technology is to be 
incorporated into the classroom.
2． As the student body in Japan shrinks, universities will increasingly turn 
to technology as a way of  luring future students and staying competitive. 
This could take various forms such as:
・Increased use of  flipped classrooms 
・Using classrooms which are designed to take advantage of  new technology 
・The growth of  wireless and BYOD/BYOT campuses 
・The expansion of  online classes 
・The increased development of  MOOCs 
・ The introduction of  flexible study hours which would incorporate an 
element of  remote study
・ Formal training of  faculty members as part of  institutional faculty 
development programs
While some of  the above predications may seem far-fetched, I believe that the 
majority of  them will come to pass over the next twenty years.  Educators should 
avoid concentrating on particular forms of  technology, rather they should always 
bear in mind how sound pedagogy can shape learning irrespective of  the latest 
technological devices or trends, i.e., they should consider the ‘how’ of  teaching 
rather than ‘what’ device to use.
　 If  Nanzan University intends to create an effective BYOD/BYOT 
infrastructure, it will need to create a pedagogical support structure which should 
be developed in parallel with its policies.  It will also have to develop its own 
BYOD/BYOT guidelines for students such as the ones drawn up by the New 
South Wales Government (NSW, 2013) in Australia (see Appendix 3).  Hopefully, 
online classes may be woven into the curricula as part of  overarching changes to 
the University’s education offerings.  It goes without saying that teachers should 
be provided with appropriate faculty development regarding online pedagogy (see 
Cripps, 2016; Goodyear et al, 2001, p. 65).  The potential of  using digital tools 
for learning and communication should be seen as another addition to a teacher’s 
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armoury rather than a threat and obstacle to communication.  Clark (2016) 
encapsulates this issue in Figure Two:
7  Limitations
　 The views of  two students on BYOD/BYOT, portable/wearable technology, 
and educational technology can in no way be said to be indicative of  students’ 
views in general.  Obviously, a much wider study is needed before any 
generalisations can be attempted.  However, what this paper has explored in its 
in-depth analysis of  two students’ views is that BYOD/BYOT and portable/
wearable technology have the potential to become part of  the educational terrain. 
The students’ comments highlight the importance and acceptance of  such 
technology as part of  their lives.  Further study on a much larger scale will be 
attempted in order to help predict future trends.
Figure 2 : Clark’s cartoon on the reality of  using digital tools for learning (Clark, 2016)
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8  Conclusions
　 This paper has focussed on the views of  two students who volunteered to 
use portable/wearable technology to develop their English language skills.  They 
were also asked to consider the efficacy of  using portable/wearable devices for 
learning and their thoughts on BYOD/BYOT.  As the paper has shown, the 
students found the use of  mobile technology interesting and motivating.  Shoko 
especially, was interested in seeing what the Apple Watch could do to help her 
English language ability.  Noa’s assessment of  the potential of  mobile technology 
was more grounded than Shoko’s.  Noa sees her iPhone merely as a tool to get 
information rather than a tool for language learning.  The comments of  Noa 
and Shoko demonstrate their generation’s reliance on technology, but this sits 
uncomfortably with their perceived level of  technical ability.
　 It is perhaps encouraging that the early adopters of  technology, such as my 
students, are wary of  the increasing presence of  technology in their lives.  Students 
recognise and live within a changing world, yet, I would argue, scepticism is 
healthy.  Teachers, as a whole, are often reticent to try new things and adopt new 
technology.  Yet change is something that active teachers need to embrace.  In the 
field of  educational technology there are very few constants, so educators need 
to keep up to date with the latest technological developments and make informed 
choices regarding their implementation.  Needless to say, appropriate pedagogy 
should always be foremost in the minds of  responsible teachers.
　 I concur with Panagos (2013) that we cannot ignore the growth of  mobile 
devices, nor the fact that they are integral to our lives: “By acknowledging that 
smartphones, tablets, and laptops are a factual component in the lives of  every 
human being and by embracing openly and actively in the exploratory use of  
these tools for both education and entertainment we are opening the door for our 
students that leads to the heart of  the 21st century experience” (para. 12).
Note
　 This research was generously supported by Nanzan University’s Pache Research Subsidy 
I-A-2 for the academic year 2016.
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Appendix 1
STUDENT BRING YOUR OWN DEVICE (BYOD)
GUIDELINES
Research
A literature review undertaken by the NSW Department of  Education and 
Communities in 2013 found that the key considerations for implementing BYOD 
were:
　・The widespread availability of  wireless internet-enabled devices.
　・The integral nature of  these devices to the students’ own world.
　・ The possibility of  leveraging students’ attachment to their own devices to 
deepen learning and to make learning more personalised and student-centred.
The review found a range of  international implementation models including:
　・ The “locked down” model where the device and software to be used are 
dictated and controlled by the school.
　・ The “specific requirements” model where the student chooses the device, 
however, it must have specific software or apps, a minimum sized RAM and 
hard drive.
　・ The “BYO anything” model, also known as “Bring Your Own Technology 
(BYOT) model, where schools accept any personally-owned device provided 
it is internet ready.
The pedagogy that is used in conjunction with the devices is a key factor in 
determining the model used.
　・ In a teacher-centred learning environment, the BYOD model should focus 
on students having the same software and desktop experience, with either 
a single standard device managed by the school or a controlled range of  
devices.
　・ In the student-centred learning environment, far less standardisation and 
control is required. Some devices (e.g. laptops) are able to carry out more 
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tasks than others.  The potential for their use in pedagogy needs to be 
carefully assessed before decisions are made.
Schools and their communities are best placed to determine the most appropriate 
BYOD model for their school.
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Appendix 2
Online Questionnaire Questions
1．Do you think the Apple Watch can be used to study English effectively?
2．Do you think smartphones can be used to study English effectively?
3． If  you had a notebook PC or tablet would you bring it to university to help 
you study English?
4． In your opinion, what is the best way to improve your English while on 
campus (other than taking lessons)?
Anthony CRIPPS
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Appendix 3
STUDENT BRING YOUR OWN DEVICE (BYOD)
GUIDELINES
BYOD Student Agreement
Schools must ensure that students and their parents/caregivers are aware of, and 
agree to their obligations under the school’s BYOD policy and other relevant 
departmental policies.
　　1.1　 Prior to connecting their devices to the department’s Wi-Fi network, 
students must return a BYOD Student Agreement.
　　1.2　 The BYOD Student Agreement contains both BYOD Device 
Requirements and BYOD Student Responsibilities.
　　1.3　 The BYOD Student Agreement must be signed by the student and by a 
parent/caregiver.  If  a student is living independently of  their parents/
caregivers or is 18 years of  age or more, there is no requirement to 
obtain the signature of  a parent/caregiver. Principals will make these 
determinations.
　　1.4　 By accepting the terms of  the BYOD Student Agreement, the student 
and parents/caregivers acknowledge that the student:
　　　　　・ agrees to comply with the conditions of  the school’s BYOD 
policy; and
　　　　　・ understands that noncompliance may result in disciplinary action.
Schools should retain a copy of  the BYOD Student Agreement in print or 
electronic form and it should be kept on file with the student record.
